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Teaching Gerunds and Infinitives Using the Bolinger Principle with Socratic Questioning 
 

 This study investigated the effectiveness of using a guided inductive approach to teach 

the differences between gerunds and infinitives to three Japanese EFL learners. I selected 

gerunds and infinitives because the results of a diagnostic test administered to all participants 

indicated needed attention to these grammatical aspects. In addition, this study aimed to use the 

Bolinger Principle to teach gerunds and infinitives using Socratic Questioning to elicit 

participants’ responses.   

 The study also implemented pedagogical materials used in Vawser (1988) that 

incorporated fill-in-the-blank activities using non-fictional and fictional stories as a tool to elicit 

participants’ understanding of gerunds and infinitives. The activities also included teacher-led 

questions used in several inductive studies (e.g., Cerezo et al., 2016, Koshi, 1996, Vogel et al., 

2011). Also, to understand participants’ teaching approach preferences, the study implemented a 

modified Post-Study Learning Preference Questionnaire (PSLPQ) that Vogel et al. (2011) 

created.  Finally, to determine which of the two grammatical aspects participants found more 

complex, the number of incorrect answers between the PT and POST were compared and 

analyzed. 

Literature Review 

 An approach used to present gerunds and infinitives to students advocated by Larsen-

Freeman and Celce-Murcia (2016) is through the Bolinger Principle. The Bolinger Principle 

claims a semantic principle that helps learners categorize verbs taking infinitives and verbs 

taking gerund-ing. The Bolinger Principle states that gerunds typically encode actions in the 

complement that are “vivid, real, ongoing, in the present, or completed in the past” (Bolinger, 

1968 as cited in Larsen-Freeman & Celce-Murcia, 2016, p. 693). On the other hand, infinitives 
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“encode future or unfulfilled projections, rather than past or present accomplishments in the 

complement” (Bolinger, 1968 as cited in Larsen-Freeman & Celce-Murcia, 2016, p. 693). 

 However, although the question remains unanswered as to the best approach at teaching 

grammatical structures such as gerunds and infinitives to 2L learners, it is valuable that English 

teachers experience new teaching methods to gain insights into how learners perceive these 

instruction methods. In my case, one such unexplored teaching method is the inductive approach.  

Understanding the inductive approach is essential for teachers who want to become 

familiar with current issues in grammar teaching. One great source that gives an overview is 

“Current Issues in the Teaching of Grammar: An SLA Perspective” by Rod Ellis (2006). In this 

article, Rod Ellis (2006) addressed several issues second language (2L) teachers should consider 

when teaching grammar to second 2L learners. A couple of these questions pertained to whether 

grammar should be taught intensively or extensively and questioned whether teaching explicit 

grammatical knowledge was valuable. Ellis (2006) referred to intensive grammar teaching as a 

type of instruction focusing on a couple of distinctive grammatical structures (e.g., gerund vs. 

infinitive). These instructions can be as short as a lesson, or they can extend over various 

sessions, and they involve practice through drills and tasks as a way for students to perfect a 

particular grammar structure.  

 Furthermore, Ellis (2006) asked whether there would be any value in teaching explicit 

knowledge of grammar to 2L learners. He made a distinction between a deductive versus an 

inductive approach to grammar teaching. Ellis (2006) stated that the grammar teacher should first 

present the grammatical structure in a deductive approach, and then the learners practice those 

structures. In contrast, in an inductive approach, the teacher first provides students with 
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“exemplars of the grammatical structure and are asked to arrive at a metalinguistic generalization 

on their own” (p. 97).   

 However, there is currently no consensus on which of the two approaches is best for L2 

learners. Some studies have found advantages to an inductive approach (e.g., Cerezo et al., 2016, 

Vogel et al., 2011), while others have found benefits to a deductive approach (e.g., Erlam, 2003, 

Robinson, 1996).  

 Vogel et al. (2011) taught ten grammatical structures to French learners using a guided 

inductive and deductive approach. Vogel et al. (2011) combined elements of the PACE model, 

guided inductive techniques, and administered meaning-based oral activities to the inductive 

group for the guided inductive approach. On the other hand, Vogel et al. (2011) provided 

grammar explanations and meaning-based oral activity for the deductive approach group. 

Researchers used a PowerPoint presentation and a series of contextualized question and answer 

activities. The results showed that students performed better in the guided inductive condition (M 

= .82, SD = .20) than in the deductive condition (M = .76, SD = .21). Vogel et al. (2011) stated 

that students who experienced the inductive approach “thought about the linguistic structure as 

they receive[ed] oral input before being asked to formulate the rule with the guidance of their 

instructor” (p. 367).  

Additionally, Vogel et al. (2011) administered a Learning Preference Questionnaire to 

elicit students’ preferences of the two approaches at the end of the treatment phase. Vogel et al. 

(2011) found that 80% preferred a deductive method despite their better short-term results with 

the guided inductive approach. Vogel et al. (2011) speculated that the relationship between 

students’ preferences and their performance could have been due to students’ not receiving an 
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explanation of the two approaches during the study. Thus, students lacked an opportunity to 

reflect on the differences between these two approaches.   

 Another example that showed the benefits of an inductive approach is a study by Cerezo 

et al. (2016). In this study, the researchers taught the Spanish verb gustar to two experimental 

groups. One group received guided induction instructions through a video game, and another 

group received deductive instruction from a teacher; a third group did not receive instructions. 

The researchers found that the “guided induction group achieved higher learning outcomes on all 

productive posttests” (p. 266).   

Vogel et al. (2011) and Cerezo et al. (2016) used an inductive approach and different 

methods to elicit responses from participants.  Vogel et al. (2011) used PACE, and Cerezo et al. 

(2016) used guiding questions on a video game.  In this study, however, I used Socratic 

Questioning. Socratic Questioning is a method used in an inductive approach that incorporates 

questions to bring about “grammatical consciousness-raising” (Koshi, 1996; p. 403). The types 

of questions are meant to elicit critical thinking through discourse analysis. The types of 

questions can be form-related, meaning-oriented, and function-related questions. One of the 

outcomes of Socratic Questioning is that students can discover a particular grammar rule under 

study.  

Lastly, I used the results of a study conducted by Henning (1978) that analyzed 

developmental errors in EFL learners to determine which grammatical aspects were more 

difficult to acquire. Henning (1978) elicited 2,402 errors from 22 Iranian college students.  He 

classified the mistakes into 27 syntactic form class categories and 16 verb operations in five error 

dimensions.  Henning (1978) ranked infinitives with a difficulty rank of 35 and gerunds with a 
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difficulty rank of eight, indicating that gerunds were easier to acquire than infinitives for these 

students.  

Research Questions 

The purpose of this study was to determine if teaching gerunds and infinitives using the 

Bolinger Principle with Socratic Questioning would result in posttest improvements towards the 

end of the treatment sessions. The study also explored whether participants found such an 

approach valuable using a Post-Study Learning Preference Questionnaire (PSLPQ). Finally, this 

study analyzed the number of gerunds and infinitives to find the type of sentence that 

participants found difficult. As such, the three research questions that gave structure to this study 

were the following: 

1. Is an inductive approach conducive to participants’ improvement of a 20-question 

(gerund and infinitive) posttest when instructed with the Bolinger Principle? 

2. Do participants find the inductive approach useful, as indicated in their responses to a 

Post-Study Learning Preference Questionnaire (PSLPQ)? 

3. Do participants find a grammatical aspect (i.e., either the gerund or infinitive) more 

difficult?  

Method 

Participants 

Participants were three Japanese females, Mary, a 52-year-old Kumon instructor and 

University graduate; Sharon, a 26-year-old University student; and Kathy, a 17-year-old Senior 

High School student. These names are all pseudonyms to protect participants’ privacy. 

Participants had over 11 years of formal English education and studied English grammar through 

the Japanese school system and private cram schools. Participants’ introduction to English 
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formal education began in the Japanese elementary school system and private English cram 

school lessons when participants were between six and 11 years old. Mary and Sharon started 

studying English when they were 11 and 10 years old, respectively, and Kathy when she was six 

years old. Although all participants enjoyed learning English, this was not the case for Mary and 

Sharon. They initially did not enjoy their English education experience while Kathy, did find her 

English experience enjoyable. 

Participants all had experience traveling abroad to English-speaking countries and non-

English speaking countries. Participants were all adolescents when they first traveled and 

communicated in English outside of Japan. Mary first traveled when she was 19 years old, 

Sharon when she was 14 years old, and Kathy when she was 15. Participants’ overseas 

experiences ranged from a short one-week stay for education to a two-month stay for education, 

leisure, and work purposes. Although all participants reported having enjoyed their overseas 

experience and having communicated in English, some described their English communication 

abilities initially lacking and resorting to visual aids to bridge communication gaps. 

In English proficiency examinations, all participants took the EIKEN test (i.e., Test in 

Practical English Proficiency) when they were in secondary school (Junior High School & 

Senior High School). However, not everyone was able to recall their scores. For example, Mary 

took the test when she was in Junior High School. Sharon took the test when she was in Senior 

High School and completed the Grade Pre-2 level, equivalent to a CEFR A2 level (Basic). Kathy 

took it at Junior High School and achieved the Grade 2 level, equal to a CEFR B1 level 

(Independent). In sum, most participants seem to be at a pre-intermediate to upper-intermediate 

level in terms of reported English proficiency scores. 
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I observed incorrect English grammar usage in participants’ grammar when exchanging 

electronic messages (i.e., email, smartphone). However, I felt this was not an accurate reflection 

of their overall grammar knowledge as most everyone makes some grammar mistakes during 

informal communication exchanges. So, instead, I decided to assess their grammar knowledge by 

administering a diagnostic quiz. 

Pedagogical Materials 

 The pedagogical materials used in this study consisted of a 32-page PowerPoint 

presentation that differentiated gerunds and infinitives (see Appendix A). The overview followed 

12 example sentences (six gerunds and six infinitives). Some of the sentences were intentionally 

in ungrammatical form, and other sentences used a grammatically correct form. I presented both 

ungrammatical and grammatical sentences to elicit participants’ responses and accustom them to 

the inductive approach.  

 The PowerPoint presentations also contained a series of three different contextualized 

exercises. The exercises were all taken from Vawser (1988). One of the exercises was the life 

story of Bruce Springsteen, a second exercise was a story of two fictional characters (Joe & 

Diane), and the third exercise was a story of a rock music event that took place in Woodstock, 

New York, in 1969. All stories contained blank spaces where participants could fill in the 

appropriate gerund or infinitive verbs in parenthesis. The exercises were designed so that the 

gerund or infinitives were all in the object position, and all activities used verbs taking gerunds 

only (VTGO), verbs taking infinitives only (VTIO), and verbs taking both, gerunds, and 

infinitives (VTB).  

Each story had an approximately similar number of blanks (NOBS), VTGO, VTIO, and 

VTB. The stories did have a different number of words (NOWS); however, the passages were 



 

 

Sanchez Murillo 9 

easy to read, and their Flesch Reading Ease (FRE) scores ranged between 60 and 75, while 

Flesch-Kincaid Grade Level (FKGL) scores ranged between 4.8 and 9.5 (see Table 1). 

Table 1 

Verb Types and Readability Statistics for Stories in PowerPoint Slides 

Story Name VTGO VTIO VTB NOBS NOWS FRE FKGL 

Bruce Springsteen 6 6 3 15 342 75 4.8 

Joe and Diane 6 2 6 14 368 67.5 6.2 

Woodstock 10 8 2 20 632 60 9.5 

Note. VTGO = Verbs Taking Gerunds Only; VTIO = Verbs Taking Infinitives Only; VTB = 

Verbs Taking Both (Infinitives & Gerunds); NOBS = Number of Blanks; NOWS = Number of 

Words; FRE = Flesch Reading Ease; FKGL = Flesch-Kincaid Grade Level. 

Assessment Instruments 

The instruments in this study consisted of a grammar diagnostic test (GDT), a pretest 

(PT), a posttest (POST), and a Post-Study Learning Preference Questionnaire (PSLPQ).  

Grammar Diagnostic Test (GDT). The GDT consisted of two parts (see Appendix B). 

Part one was a 6:45 minute cartoon film titled The Great Toy Robbery (National Film Board of 

Canada). The video contained background music, a brief introduction, and the characters in the 

movie held limited dialogues. Participants were asked to watch the video and summarize it as if 

they were describing it to someone who had not seen the film. It was meant to elicit written 

English production and assess participants’ current English grammatical level. Participants did 

not have a word limit on their written production and could replay the video many times as 

needed.  
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Part two of the diagnostic quiz were two types of multiple-choice cloze tests, and each 

consisted of 50 questions, measuring different grammatical aspects. The cloze test was targeted 

for learners at the beginning and intermediate English level. Participants could only choose one 

answer from two to three possible answers in the beginner level quiz and one answer from two 

possible answers in the intermediate level quiz. Both quizzes were in contextual form so that 

participants could find the meaning of any unknown words with the help of the background 

information provided in the stories.  

Pretest (PT) and Post-Test (POST). The PT consisted of 20 isolated (i.e., non-

contextual) short sentences, ranging from five to 15 words, targeting the gerund and infinitive 

grammar aspects (see Appendix C). The quiz questions and answers were taken from Vawser 

(1988). The PT had nine VTGO, nine VTIO, and two VTB. The PT was a multiple-choice type 

test presented in a drop-down format. The POST was like the PT (see Appendix D). However, 

the POST was administered at the end of the study. Both the PT and POST were initially 

intended to contain 10 VTGO and 10 VTIO. However, after grading the PT, I discovered that 

two of the verbs (i.e., forgot and smell), in questions 11 and 12 of the PT and POST, could take 

an infinitive and a gerund. Nevertheless, I decided to keep these two verbs in the POST to keep 

the same number of questions in both the PT and the POST (see Appendix E). 

Post-Study Learning Preference Questionnaire (PSLPQ). The PSLPQ was taken from 

Vogel et al. (2011), and it consisted of five open-ended questions about participant’s preferences 

and experiences with the deductive and inductive methods (see Appendix F). The PSLPQ was 

modified to fit the purposes of this study, so questions 1, 2b, and 3b were modified so 

participants could apply their responses to any learning contexts and to any instruction methods 

(i.e., deductive or inductive) that participants might have experienced before this study. In 
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addition, I rearranged the sentence structure for questions 4 and 5 to facilitate participants’ 

noticing of the contrast among the advantages and disadvantages of the instruction methods. 

Participants also had the opportunity to indicate the degree of their preferred approach on two of 

the five questions. 

Procedure 

The study was conducted during five weekly meetings for about a month. The first 

meeting (W1) consisted of a project description introduction (PDI), an eight-question Participant 

Description Questionnaire (PDQ) (see Appendix G), and a grammar diagnostic test (GDT). In 

the second meeting (W2), participants received a pretest (PT) and the first treatment session 

(TS1). The third meeting (W3) and the fourth meeting (W4) included the second treatment 

session (TS2) and the third treatment session, respectively. Finally, during the fifth meeting 

(W5), participants received the fourth treatment session (TS4), a posttest (POST), and a Post-

Study Learning Preference Questionnaire (PSLPQ) (see Table 2). 

Table 2 

Study Design Overview 

 W1 W2 W3 W4 W5 

Topic PDI PDQ GDT PT TS1 TS2 TS3 TS4 POST PSLPQ 

Time Varied 1 hour 1 hour 1 hour 1 hour 

Note. W1 = first meeting (Week 1); W2 = second meeting (Week 2); W3 = third meeting (Week 

3); W4 = fourth meeting (Week 4); W5 = fifth meeting (Week 5); PDI = Project Description 

Introduction; PDQ = Participant Description Questionnaire; GDT = Grammar Diagnostics Test; 

PT = Pretest; TS1 = First Treatment Session; TS2 = Second Treatment Session; TS3 =Third 
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Treatment Session; TS4 = Fourth Treatment Session; POST = Posttest; and PSLPQ = Post-Study 

Learning Preference Questionnaire. 

As part of the W1, I initially met with Mary and verbally described the project. She 

mentioned that the other two persons also showed interest in the project, so I emailed Mary and 

the other two participants to describe the project’s scope. The email included the link for the 

video conferencing service we would use (i.e., www.zoom.com), a proposal for the dates and 

times for the PT, TS1, TS2, TS3, TS4, POST, and PSLQ, and it also contained the PDQ. 

 The TS1 took place during W2 on a Zoom meeting. During the Zoom meeting, I briefly 

described the project to all three participants to reinforce their reading of the project’s 

introductory email in the W1. In addition, during the Zoom meeting, I expressed that we would 

be using an inductive approach for future sessions, and I briefly explained the inductive 

approach. After presenting the inductive approach, participants took the PT, and they took 

between 11 and 12 minutes to complete. 

After I noticed all three participants had completed their PT, the TS1 for W2 started. The 

TS1 consisted of 18 PowerPoint slides. The PowerPoint slides were used to gradually introduce 

participants to the different usages of gerunds and infinitives. Like in Vogel et al. (2011), The 

slides provided visual support and stimulated interactive question/answer oral activity. Each time 

they would finish verbalizing their answer, I would ask if all participants agreed. Once 

everybody had a chance to give their opinions, I would reveal the correct answer without 

explicitly telling the rule. 

The TS2 during W3 included a story of Bruce Springsteen. Ten minutes before the beginning 

of this session, I emailed the story on a pdf copy if participants had difficulty reading the 

PowerPoint slide. During the first part of the activity, I asked participants to read the passage, 
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and once they finished, I read it aloud, excluding the appropriate gerund or infinitive verbs. Once 

I finished reading aloud, participants took turns completing the missing gerund and infinitive in 

the blank lines provided in the passage. Every time they selected an answer, I would use Socratic 

Questioning to ask them why they chose it, and I would ask them to verbalize their response. The 

second part of the activity was as a group. It consisted of identifying the verbs preceding the 

gerund and infinitive and categorizing them as either VTGO, VGIO, or VTB in a table. This 

exercise successfully identified most verbs in the appropriate column and used applicable 

reasoning to support their answer. The only mistake was that they recognized the verb stopped as 

taking a gerund and an infinitive. 

This time all participants were verbalizing their answers. However, not everyone still seemed 

confident with their responses. To help participants, I asked them to think and tell me what all 

the verbs in the VTGO had in common. Participants then explained that those were events that 

had already happened or that Bruce had already experienced. I then asked a similar question for 

the verbs in the VGIO and VTB columns. Participants explained that the verbs in the VGIO 

column were for events that had not yet happened, but not all participants could explain why 

VTB verbs could take both an infinitive and a gerund. It was towards the end of the session, so I 

explained to them that they all seemed to know the rules for VTGO, VGIO, and VTB verbs for 

the most part, but that they needed more examples and practice at verbalizing their answers 

before they were able to verbalize the grammatical rules. 

 The TS3 of W4 was a story of two fictional characters, Joe & Diane, and the TS4 of W5 

was about Woodstock, N.Y. The stories also included blank lines where the appropriate gerund 

and infinitive would appear. This time, the focus was not on identifying VTGO, VGIO, and VTB 

into columns like in the Bruce Springsteen task, but rather the focus consisted of verbalizing the 
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reasons participants used to make their choices. Other than that, the procedure for these two 

treatment sessions was similar, all participants took turns identifying the correct verb, and I 

would ask participants for their reasoning that supported their choices. Upon completion of the 

Woodstock story in W5, participants took their POST and PSLPQ. 

Analyses 

 The first research question asked whether using an inductive approach resulted in 

improved scores compared to the scores obtained in a PT. A POST was then administered, and 

the results were compared. The second research question asked whether participants found the 

inductive approach helpful, and a PSLPQ was issued at the end of the last session to find this 

answer. Finally, to answer the third research question of the types of sentences participants found 

more complicated, the incorrect and correct answers to PT and POST results were tallied, 

organized, and analyzed. 

Results and Discussion 

Research Question 1 

The first research question asked if using an inductive approach to teach the Bolinger 

Principle would result in participants’ improvement on a 20-question (gerund and infinitive) 

posttest, and the answer was in the affirmative because all participants improved their scores 

after taking the POST at the end of the sessions (see Table 3).  

 

 

 

 

 



 

 

Sanchez Murillo 15 

 

Table 3 

PT and POST Scoresa 

 S K MA 

PT 14 12 11 

POST 16 15 13 

SIP 14% 25% 18% 

DMP Large Small Moderate 

IMP Moderate Large Moderate 

Note. S = Sharon; K = Kathy; MA = Mary; PT = Pretest; POST = Posttest; SIP = Score Increase 

Percentage; DMP = Deductive Method Preference; IMP = Inductive Method Preference. 

a I decided to delete questions 11 and 12 when I calculated the PT and POST results to maintain 

an equal number of non-overlapping gerunds and infinitives. 

Kathy made the most significant gains and improved her PT score by 25%. Mary had the 

second-largest gains and improved her PT score by 18%. Sharon’s improvements were the 

lowest at 14%; however, her PT score was the highest of the other two participants. Means and 

standard deviations of the PT and POST are presented in Table 4. 
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Table 4 

Means and Standard Deviations for PT and POST Scores 

 M SD 

PT 12.33 1.53 

POST 14.67 1.53 

Note. M = Mean; SD = Standard Deviation; PT = Pretest;  

POST = Posttest. 

These findings are in line with previous studies that used guided inductive approaches 

(e.g., Cerezo et al., 2016; Vogel et al., 2011), in which it was also found that students’ POST 

results increased at the end of the study as compared to the PT results. However, unlike (Cerezo 

et al., 2016; Vogel et al., 2011), this study did not use a deductive comparison group; therefore, it 

is difficult to determine whether the improvements were attributed to the inductive approach 

alone or if other factors played a role. Future studies using a deductive as a comparison group 

would shed light on this dilemma. 

Nevertheless, the absence of a comparison group does not imply the inductive approach 

used in this study was ineffective. Instead, just like the studies in Cerezo et al. (2016) and Vogel 

et al. (2011), who interpreted success by their improved PT results, the participants in this study 

also improved their PT results.  

Research Question 2 

The second research question asked if participants found the inductive approach helpful 

as per participants’ responses to a Post-Study Learning Preference Questionnaire (PSLPQ). 

Again, the answer was in the affirmative. Participants’ preferences from the PSLPQ were also 

added to Table 4 to compare them to participants’ PT and POST scores conveniently. The 
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sessions were conducted using an inductive teaching method, and participants reported a 

moderate to a large preference for this method. 

Kathy, the participant who had the highest score gains, reported a large preference for the 

inductive method. In her open-ended responses, she indicated she had never experienced it 

before, and although Kathy found it difficult, she thought guessing the grammatical patterns was 

valuable. Kathy’s results showed that she benefited greatly from the inductive method. 

Mary’s attitude towards the methods was moderate for the inductive and deductive 

methods; however, she indicated advantages that the inductive method has over the deductive 

method in her open-ended responses. She noted that the inductive sessions made her think more 

about usages of gerunds and infinitives and that if she had just learned the rules first, she would 

eventually have forgotten them. Thus, although Mary classified her preference as moderate for 

both methods, her open-ended responses shed more light on her choices. 

On the other hand, Sharon expressed a stronger preference for the deductive method than 

the inductive method. In her answers to the open-ended questions, Sharon indicated that the best 

way to learn grammar is by reading a grammar book in Japanese. She also expressed that 

practicing patterns first before learning the rules would not be beneficial for beginner learners. 

Sharon also said that a combination of inductive and deductive methods would be ideal for her. 

Nevertheless, Sharon’s responses showed that she still found value in the inductive method, 

although she leaned more towards a deductive method.  

Regarding PSLPQ results, Vogel et al. (2011) found that 80% of their participants 

preferred a deductive approach, while in this study, one out of the three participants (i.e., 33%) 

showed a preference for a deductive approach, and the majority (i.e., 67%) preferred an inductive 

approach.  However, Vogel et al. (2011) used both approaches, while participants in this study 
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only experienced an inductive approach. Therefore, exposure to only an inductive approach 

could have affected participants’ preference for this approach.  

Research Question 3 

 The third research question asked which type of sentences (gerund or infinitive) 

participants found more complex. I defined complexity by comparing the number of incorrect 

answers between the PT and POST and assigned as complex the grammatical aspect that 

contained the higher number of wrong answers.  The results showed that participants found 

gerund sentences more difficult than infinitive sentences.   

 Overall, the results were based on 36 questions (i.e., 18 PT questions and 18 POST 

questions) that participants answered. The number of incorrect answers decreased by 41%, and 

the number of correct answers increased by 19% after taking the POST (see Table 5). 

Table 5 

PT and POST: Correct Answers vs. Incorrect Answers 

 PT POST Decrease 

Incorrect Answers 17 10 41% 

 PT POST Increase 

Correct Answers 37 44 19% 

Note. PT = Pretest and POST = Posttest. 

The results showed that participants made improvements after the treatment sessions and 

could eliminate more incorrect answers than they could gain correct answers (see Figure 1). 
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Figure 1 

Incorrect Answers vs. Correct Answers 

 

Note. PT = Pretest and POST = Posttest. 

Moreover, the sentences that participants answered contained a total of 54 gerunds and 

infinitives (i.e., 27 gerunds and 27 infinitives). Contrary to Henning’s (1978) results, participants 

in this study had more difficulty identifying gerunds correctly. Participants in this study 

incorrectly identified a total of 10 gerunds and seven infinitives in the PT; however, these 

numbers decreased to 5 for gerunds and infinitives in the POST, for a 50% decrease in the 

number of incorrectly identified gerunds and a 29% decrease in the number of incorrectly 

identified infinitives (see Table 6). 
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Table 6 

Gerunds and Infinitives: Number of Incorrect Answers & Correct Answers 

 IA (PT) IA (POST) Decrease 

Gerunds 10 5 50% 

Infinitives 7 5 29% 

Note. PT = Pretest; POST = Posttest; IA = Incorrect Answers. 

Below are four of the gerund sentences that most participants found difficult. It was not 

clear why participants found those sentences difficult. However, one possibility could be that the 

sentences contained complex vocabulary. One instance of this possibility was when one 

participant asked for the definition of the verb resent during one treatment session. 

The defendant admitted ________ (steal) the car. 

Tammy dislikes ___________ (ride) the buses in China. 

Many Portland residents resent ________ (pay) high property taxes. 

Tom denied __________ (steal) the neighbor’s dog. 

On the other hand, participants found infinitives easier to identify. For example, 

participants correctly identified 21 infinitives in the PT and 22 infinitives in the POST (see 

Figure 2). 
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Figure 2 

Number of Incorrect Answers & Correct Answers 

 

Note. PT = Pretest; POST = Posttest 

Pedagogical Implications 

Although all students benefited from the inductive approach, not all participants felt 

strongly against or favored the inductive approach, saving the student who had the most 

significant gains and expressed a strong preference for the inductive approach. Two of the three 

participants chose moderate as their inductive method preference, while the third participant had 

a large preference for the deductive method. This feedback tells me that perhaps a teaching 

grammar methodology incorporating both an inductive and deductive method could have 

benefitted all participants in this study. 
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Limitations 

 One of the limitations of this study was the lack of more participants, limited time, and 

the absence of a deductive method to serve as a comparison. This study focused on an inductive 

method. For a future study, it would be valuable to administer deductive methods to a control 

group to compare PT and POST results.  

Conclusion 

 Overall, participants benefited greatly from an inductive approach to learning gerunds 

and infinitives. All participants improved their PT scores at the end of the session by 14%, 18%, 

and 25%, and the responses obtained from the PDQ indicated most participants found value in an 

inductive approach and although the findings showed participants had found gerund sentences 

more difficult than infinitive sentences it was not possible to determine the exact reasons for this 

trend. One possible reason these sentences were more difficult could have been the participants’ 

vocabulary unfamiliarity expressed by one participant in one treatment session. Future studies 

that eliminate complex vocabulary could prove fruitful at isolating this possibility. 

In sum, this study turned out to be a fruitful and rewarding experience. Participants 

improved their knowledge about the proper gerund and infinitive usage, and I observed 

participants’ reactions to the Socratic Questioning approach. Although participants showed 

frustration at their inability to verbalize the Bolinger Principle at the end of each session, 

participants verbalized the principle during the Socratic Questioning activity. Participants’ 

improved PT scores tell me that the inability to verbalize a grammatical rule does not necessarily 

indicate that the learner has not learned the rule.  
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Appendix A 

PowerPoint Slides (Gerunds and infinitives) 

Slide 1 Slide 2 

  

Slide 3 Slide 4 

  

Slide 5 Slide 6 

  

 
 

Session 1
Gerunds & Infinitives

5/19/2021

Pretest

Please got to https://forms.gle/WWQigS53QGB7sZhv7 and take the pretest.

What is a gerund?

• A gerund is a noun formed from a verb. All gerunds end -ing. For example:

• swimming

• running

• drinking

• A gerund can take various functions…

Gerund Functions

What is an infinitive?

• The infinitive form of  a verb is the verb in its basic form. It is the version of  the 
verb which will appear in the dictionary.

• Example:

We intended to leave early. (direct object of  the verb intended) à Focus
To give advice is easy. (direct subject of  the verb advice)

What positions will the lessons cover?

• Gerunds and Infinitives in the object postion

• Gerund Example:
He likes running. (direct object of  the verb like)

• Infintive Example:
We intended to leave early. (direct object of  the verb intend)
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Slide 7 Slide 8 

  
Slide 9 Slide 10 

  
Slide 11 Slide 12 

  
 
 
 
 
 
 
 
 
 
 

Example 1

Which sentence is correct, or are both sentences correct? Why?

• I enjoy skiing. (Gerund)

• I enjoy to ski. (Infinitive)

Example 1 (answer)

• I enjoy skiing. (correct grammar)

• Hint: If  I have enjoyed doing something it means I have done it before.

• * I enjoy to ski. (* incorrect grammar)

• Hint: Can you enjoy something which you have never done before?

Example 2

Which sentence is correct, or are both sentences correct? Why?

• Bob enjoys going to the movies. (Gerund)

• Bob enjoys to go to the movies. (Infinitive)

Example 2 (answer)

• Bob enjoys going to the movies. 

• * Bob enjoys to go to the movies.

Example 3

Which sentence is correct, or are both sentences correct? Why?

• I want eating. (Gerund)

• I want to eat. (Infinitive)

Example 3 (answer)

• * I want eating.

• I want to eat.

• Hint: I want means that I have not done the activity.
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Example 4

Which sentence is correct, or are both sentences correct? Why?

• Mary wanted seeing the play. (Gerund)

• Mary wanted to see the play. (Infinitive)

Example 4 (answer)

• * Mary wanted seeing the play.

• Mary wanted to see the play.

Example 5

Which sentence is correct, or are both sentences correct? Why?

• I tried closing the window, but that didn’t help.  I still felt cold. (Gerund)

• I tried to close the window, but I couldn’t.  It was stuck. (Infinitive)

Example 5 (answer)

• 1. I tried closing the window, but that didn’t help.  I still felt cold.

• 2. I tried to close the window, but I couldn’t.  It was stuck.

• They are both correct, but they have different meanings.  
1. Even though the window had been closed the person still felt cold.
2. The person tried to close the window but was unable to.

Example 6

Which sentence is correct, or are both sentences correct? Why?

• 1. I tried calling you, but your line was busy. (Gerund)

• 2. I tried to call you, but I had left my phone at home. (Infinitive)

Example 6 (answer)

• 1. I tried calling you, but your line was busy.

• 2. I tried to call you, but I had left my phone at home.

• They are both correct, but they have different meanings. 
1. At least one (unsuccessful) call was made.
2. No calling took place.
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Session 2
Gerunds & Infinitives

1. BRUCE SPRINGSTEEN

He was born in Asbury Park, New Jersey, in 1950.

His parents intended him _____________ (be) a doctor.

He wanted ____________ (be) a rock and roll musician.

He started _____________ (play) the guitar at age 15.

He practiced ____________ (play) every free minute.

He formed his first group in 1970.

At first, people did not like ____________ (listen) to his music.

Bruce kept on ___________ (play).

In 1973, he decided _________ (cut) his third album, “Born to Run.”

1. BRUCE SPRINGSTEEN

This album was an immediate success.

From then on, he continued __________ (become) more popular.

In 1983, he cut another successful album, “Born in the USA.”

In the same year, he fell in love with Julianne Philips.

He gave up _________ (go out) with other girls.

He asked her _______ (marry) him.

She agreed __________ (marry) him.

His marriage has not stopped him from ________ (play).

He enjoys __________ (go) on concert tours very much.

But he avoids ___________ (accept) too many since he got married.

He would like _________ (play) for a long time yet.

BRUCE SPRINGSTEEN

Verbs Taking 
Gerunds Only

Verbs Taking 
Infinitives Only

Verbs Taking 
Both

practiced intended started

kept wanted like

continued decided stopped

Gave up asked avoids

enjoys agreed

Would like

BRUCE SPRINGSTEEN

Verbs Taking 
Gerunds Only

Verbs Taking 
Infinitives Only

Verbs Taking 
Both

practiced intended started

kept wanted like

gave up decided continued

stopped asked

enjoys agreed

avoids would like

Session 3
Gerunds & Infinitives
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2. JOE & DIANE

Choose the correct verb (the infinitive or the gerund form) in 
the spaces provided.

Joe’s and Diane’s personalities are different in other ways, too.  
Diane is a very quiet person, but Joe is very talkative.  He likes to 
talk/talking (talk) all the time.  He especially enjoys discussing
(discuss) politics.  Diane hates discussing/ to discuss (discuss) 
politics.  Also, when she is tired, she doesn’t want to talk (talk) 
about anything; she needs to have (have) peace and quiet.  Joe 
doesn’t understand.  When Diane is quiet, he thinks she’s 
unhappy.  Sometimes when Joe talks a lot, it drives Diane crazy.  
Then she jokes and says, “Joe, you never stop talking” (talk)

2. JOE & DIANE

Choose the correct verb (the infinitive or the gerund form) in 
the spaces provided.

However, Joe and Diane are not completely different. They 
share some interests, and they enjoy doing (do) many things 
together. For example, both Joe and Diane are interested in 
cooking (cook).  On Saturdays, they like spending/ to spend 
(spend) all day cooking (cook), but they both hate to 
wash/washing (wash) dishes. They also like to go/going (go) to 
old movies from the 1930s and 40s together, and they like to 
go/going (go) to the theater.  They have some problems in their 
relationship, but in general, they enjoy being (be) together.

2. JOE & DIANE

Choose the correct verb (the infinitive or the gerund form) in 
the spaces provided.

Joe’s and Diane’s personalities are different in other ways, too.  
Diane is a very quiet person, but Joe is very talkative.  He likes to 
talk (talk) all the time.  He especially enjoys discussing (discuss) 
politics.  Diane hates discussing (discuss) politics.  Also, when 
she is tired, she doesn’t want to talk (talk) about anything; she 
needs to have (have) peace and quiet.  Joe doesn’t understand.  
When Diane is quiet, he thinks she’s unhappy.  Sometimes when 
Joe talks a lot, it drives Diane crazy.  Then she jokes and says, 
“Joe, you never stop talking.” (talk)

2. JOE & DIANE

Choose the correct verb (the infinitive or the gerund form) in 
the spaces provided.

However, Joe and Diane are not completely different. They 
share some interests, and they enjoy doing (do) many things 
together. For example, both Joe and Diane are interested in 
cooking (cook).  On Saturdays, they like spending (spend) all day 
cooking (cook), but they both hate washing (wash) dishes. They 
also like going (go) to old movies from the 1930s and 40s 
together, and they like going (go) to the theater.  They have 
some problems in their relationship, but in general, they enjoy 
being (be) together.

Session 4
Gerunds & Infinitives

3. Wood Stock

Choose the infinitive or the gerund form in the space 

provided. There are some verbs in this exercise for which 

both infinitive and gerund are correct.

During the summer of  1969, one of  the most important 

events in the history of  rock music took place in Woodstock, 

New York.  Around half  a million people traveled to this 

small town for a weekend rock music festival.  Many people 

wanted to come but couldn’t get near the area because of  all 

the traffic. People reported ____seeing______ (see) traffic 

backed up for ten miles.
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3. Wood Stock

The weather was bad on the weekend. It rained every day 
except for the last one.  When the promoters of  the concert 
heard the weather forecast, they didn't consider 
_having_________ (have) the festival, but finally, they decided 
_to go__ (go) ahead with their plans.  Some people chose to 
leave (leave), but most preferred to stay (stay) and refused to 
allow (allow) the rain to spoil their weekend. They enjoyed 
listening (listen) to the music even in the rain.

Many of  the young people who came to Woodstock 
believed in a world of  music, drugs, and free love.  They hoped 
to set (set) an example for a new world, and they expected to 
change (change) society.  They called themselves the Woodstock 
Nation.

3. Woodstock

Many of  the local townspeople did not appreciate having (have) so 
many hippies in their town and resented seeing (see) nudity and drugs so 
near their homes.  Some people expected to see (see) a lot of  trouble 
with so many people living together in a small area for three days, but 
the visitors enjoyed sharing (share) everything with each other and 
avoided arguing (argue) or fighting (fight) with each other or the 
residents of  Woodstock.  The local townspeople appreciated 
__________ (have) the extra business but did not look forward to 
____________ (clean) after the weekend.

In the years after Woodstock, many rock promoters attempted 
__________ (copy) this rock festival, but they all failed ____________ 
(achieve) the same spirit of  happiness, peace, and good music that the 
Woodstock festival symbolized.
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Appendix B 
 

Part 1: Grammar Diagnostic Test (GDT) 
The Great Toy Robbery (National Film Board of Canada) 

https://youtu.be/fqI8Axe_nPk 
 

Part 2: Grammar Diagnostics Test (GDT)  
https://www.grammar-quizzes.com/genreviewbeg1.html 

https://www.grammar-quizzes.com/genreview1.html 
 
 

In My Country (Beginner Level) 

1. I ________ in Istanbul. 
a) born 
b) am born 
c) was born 

2.  ________ sunny and warm in my country. 
a) It 
b) It’s 
c) There’s 

3. It is different here. It ________ in the spring. 
a) often rains 
b) is often rain 

4. I ________ today. I am wearing my coat. 
a) cold 
b) am cold 
c) have cold 

5. In fact, it is ________ today than yesterday. 
a) colder 
b) more cold 
c) more colder 

6. Where is ________ today? 
a) sun 
b) the sun 
c) a sun 

7. In my city, ________ several historical areas. 
a) there are 
b) has 
c) it have 

8. The city streets are ________ interesting. 
a) so 
b) too 

9. The sights ________ are a mix of old and modern life. 
a) that you see 
b) what you see 

10.  Everybody ________ walking on the sidewalks of the boulevards, avenues, and public squares. 
a) love 
b) loves 

11. There are seventy-two ________ people in my country. 
a) million 
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b) millions 
 

12. I came to the United States ________ English. 
a) for study 
b) to study 

13. I ________ here since April. 
a) live 
b) am living 
c) have been living 

14. In my country, ________ is different. 
a) life 
b) the life 

15. After age 14, I went to school in the mornings and ________ in my uncle’s business in the afternoons. 
a) worked 
b) was working 

16. Never ________ home before 8 o’clock! 
a) we go 
b) did we go 
c) we went 

17.  We ________ swimming in the summer. 
a) used to go 
b) were used to go 

18. We bought fish sandwiches from vendors ________ the sidewalk. 
a) at the sidewalk 
b) on the sidewalk 
c) in the sidewalk 

19. I ________ my family. 
a) miss 
b) am missing 

20.  What ________ about it? 
a) can I do 
b) I can do 

21.  I like ________. 
a) very much calling them 
b) calling them very much 

22. I want ________ home. 
a) to go 
b) go 

23. Today, ________ in class. 
a) I’m boring 
b) I’m bored 

24.  I remind ________ that time passes quickly. 
a) myself 
b) me 

25. And I haven’t got ________ time to waste. 
a) any 
b) some 

26. My sister and I are twins. We are ________ in some ways. 
a) same 
b) the same 

27. My sister is nineteen, ________. 
a) and so have I 
b) and so am I 
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28. She is ________ to go to college. 
a) smart enough 
b) enough smart 

29. She loves ________. 
a) to shop 
b) too shop 
c) to shopping 

30. She ________ that she doesn’t buy anything: “I’m just window shopping”. (just looking) 
a) tells me 
b) says me 

31.  I ________ her. 
a) don’t believe 
b) am not believing 

32. She can shop for several hours ________. 
a) without stop 
b) without to stop 

33. She will be getting ________ a man who is a doctor. 
a) married to 
b) married with 

34. She met him ________. 
a) a year ago 
b) the last year 

35.  He is a man ________. 
a) which is very kind 
b) who is very kind 

36. But he is ________ short for my sister. 
a) too much 
b) much too 

37. She says she doesn’t ________ his height. It’s not important. 
a) care for 
b) care about 

38. Every ________ an opinion. 
a) people have 
b) person has 

39. She never ________. 
a) listens me 
b) listens to me 

40. On Saturdays, she ________ her two best friends to a café. 
a) goes off 
b) goes out with 

41. One ________ is a friend from high school. 
a) of her friend 
b) of her friends 

42.  And ________ is her cousin. 
a) another 
b) the other 

43. Neither of them ________ married. 
a) is 
b) are 

44. My sister will marry a year ________ her cousin. Her cousin’s marriage is planned for next year. 
a) early than 
b) earlier than 
c) more early than 
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45. My sister and her fiancé are looking for a ________ condominium. 
a) three-bedroom 
b) three-bedrooms 

46. After they find a place, she would like to buy ________. 
a) furniture 
b) furnitures 

47. Her fiancé has ________ interest in such things. 
a) little 
b) few 

48. One of them ________ to get the condo ready to live in, so my sister is doing the job. 
a) has 
b) have 

49. Her fiancé will be happy when she ________ the planning and purchases. 
a) finishes 
b) will finish 

50. I hope they have a ________ life together. 
a) Long, happy, healthy 
b) healthy, long, happy 

 
Christopher Columbus’ Trip to the “East Indies” (Intermediate Level) 

1. Columbus asked Queen Isabella and King Ferdinand, “How ________ pieces of gold can you give me to 
find a shorter route to the East Indies?” 
a) many  
b) much 

2. Columbus had a lot of  ________ to do. He tried to find private financing, but he failed, so he approached 
the wealthy King and Queen of Spain. 
a) work 
b) works 

3. In May of 1492, Queen Isabella turned Columbus down, but Ferdinand called him back and said, 
“________ me how you plan to make this journey.” 
a) say 
b) tell 

4. He said, “I plan to travel ________. I need to build ships large enough to carry fresh supplies for a journey 
that could last several weeks. I will sail to the west. 
a) on ship 
b) by ship 

5. Columbus needed a large amount of money. It was King Ferdinand, not Isabella, who gave him ________. 
a) this money 
b) these moneys 

6. Columbus believed that  ________ was round. However, he miscalculated the circumference of 
(measurement around) the earth. 
a) world 
b) the world 

7. ________ of 1492, Columbus departed with his three ships from Palos de la Frontera. 
a) In August 
b) On August 

8. His crewmen were looking forward to ________ land after weeks at sea. 
a) see 
b) seeing 

9. Columbus was eager to ________ the Spanish flag when he landed. 
a) raise 
b) rise 
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10. He planted his flag on the ________. 
a) beach’s edge 
b) edge of the beach 

11. They were unable to find ________. 
a) much food 
b) many foods 

12. The ________ men nearly died on their long journey. 
a) tired 
b) tiring 

13. They ________down on the beach and kissed the ground. 
a) lay 
b) laid 

14. The men ________ grateful to be on the land again. 
a) felt 
b) have felt 

15. They appreciated ________ that God had given them. 
a) a help 
b) the help 

16. Columbus told his men, “We will leave next year when spring ________.” 
a) comes 
b) coming 
c) will come 

17. Columbus ________ at the time. 
a) had forty-one years old 
b) was forty-one years old 

18. After searching the new land, the men were ________what they found. 
a) disappointed in 
b) disappointed on 

19. Each day became ________ than the one before. 
a) harder 
b) more hard 

20. “You wanted to come on this journey, ________?” 
a) did you? 
b) didn’t you? 

21. Some of the men said, “We wish we ________ home.” 
a) can go 
b) could go 

22. Columbus couldn’t stand ________ the complaints of his men. 
a) to hear 
b) hearing 

23. Columbus’ men spoke ________. 
a) the Spanish 
b) Spanish 

24. Soon after arriving, Columbus met the native people who were living in the new land. He tried to find out 
what “riches” ________ had. 
a) these people 
b) this people 

25. The natives shared their food.________ had been a long time since Columbus’ men had eaten fresh food. 
a) It 
b) There 

26. Columbus’ voyage was an important event in ________. 
a) European history 
b) the European history 
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27. His plan to sail west, instead of east, was ________ to the Spanish court of King Ferdinand and Queen 
Isabella. 
a) announcing 
b) announced 

28. Columbus ________his maps on a table and explained his plan. 
a) lay down 
b) laid down 

29. Advisors told Queen Isabella ________ Columbus’ calculations were wrong and that she should not invest 
in his plan. 
a) whom 
b) that 

30. Columbus had been urging Queen Isabella to help him ________. 
a) during ten years 
b) for ten years 

31. Because Spain was spending money on Muslim wars, it had ________ to spend on exploration. 
a) less money 
b) fewer money 

32. They financed Columbus’ journey ________ he wouldn’t take his ideas to other countries such as 
Portugal, France, or England. 
a) so that 
b) because 

33. Columbus first sailed to ________. 
a) Canary Islands 
b) the Canary Islands 

34. There, his crew had an opportunity ________ fresh water and food and to make repairs. 
a) to take on 
b) for taking on 

35. They left, on September 6 and didn’t see ________ until October 12. 
a) land 
b) the land 

36. The sailors on the three ships were excited ________ their feet on land again. 
a) to put 
b) putting 

37. Columbus ________ finding a shorter route to the East Indies. 
a) talked about 
b) said about 

38. When he ________, he found a place that looked nothing like the Indies. 
a) landed 
b) was landing 

39. He and his men didn’t see ________. The native people they met were very different. 
a) some East Indians 
b) any East Indians 

40. They arrived ________ to gather food before winter started. 
a) in time 
b) on time 

41. The native people were very peaceful and friendly. They didn’t mind ________ their food. 
a) to share 
b) sharing 

42. The natives hoped that Columbus ________ them from their enemies inland. 
a) defends 
b) would defend 

43. However, Columbus was only looking for items to trade. He wanted spices and gold. He tried to explain 
________. 
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a) them this 
b) this to them 

44. Columbus continued sailing north along the coast. He stopped ________ a few of the Islands which he 
claimed and named Hispaniola, Dominica, and Santa Maria de Guadalupe. 
a) to visit 
b) visiting 

45. On his return to Spain, he took ________ “Indians” with him. However, only seven or eight survived the 
long trip across the Atlantic Ocean. 
a) few 
b) a few 

46. When Columbus sailed back to Spain, he remembered ________ the Northeast current, which he believed 
would be the fastest way home. 
a) to follow 
b) following 

47. Columbus went on several more trips to the “New World” and started settlements. In those six years, he 
________ little progress toward colonizing it. 
a) made 
b) done 

48. He had to manage rebellious natives, sailors, and colonists. ________ sailors complained and accused him 
of poor treatment. 
a) A number of 
b) The number of 

49. Columbus refused to back down. ________ sailors were killed during terrible storms while at sea. 
a) Many more 
b) Much more 

50. The Governor of Hispaniola declared, “Neither Indian [native] nor sailor ________ to serve under 
Columbus.” 
a) want 
b) wants 
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Appendix C 

PT and Individualized Results 

Sentences S K M 

The defendant admitted ________ (steal) the car. I I C 

They are preparing __________ (go) to Africa next year. C C C 

I heard my neighbors ________ (have) an argument last night. C C C 

Joan expects _________(enter) university next term. C I C 

Tom hopes ________ (learn) Russian, but he hasn’t started yet. I C C 

My father stopped________(smoke) because it was bad for his health. C C C 

Please remind me _________ (take) this letter to the Post Office. C C C 

Finally she completed ________ (write) her report. C I I 

Tammy dislikes ___________ (ride) the buses in China. I C I 

I can’t afford _____________ (buy) a new car. C C I 

He forgot ________________ (lock) the door. I I I 

I smell something good __________ (cook) in the oven. C C C 

She begged her husband not _______ (leave) her but he ignored her plea. C C C 

She offered _________ (lend) me her umbrella. C C C 

The doctor is trying to persuade the patient _________ (remain) in the hospital a little longer. C C I 

They finished _________ (paint) the house yesterday. C I C 

You should practice __________ (speak) English every chance you get. C I I 

Many Portland residents resent ________ (pay) high property taxes. C C I 

The man is pretending __________ (be) a millionaire. C C C 

Tom denied __________ (steal) the neighbor’s dog. C C I 

Correct Answers Total 16 15 12 

Incorrect Answers Total 4 5 8 

Total Score (C/20) 80% 75% 60% 

Note. S = Sharon; K = Kathy; M = Mary; C = Correct Answer; I = Incorrect Answer. 
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Appendix D 

POST and Individualized Results 

Sentences S K M 

The defendant admitted ________ (steal) the car. C I I 

They are preparing __________ (go) to Africa next year. C C C 

I heard my neighbors ________ (have) an argument last night. C C C 

Joan expects _________(enter) university next term. C C C 

Tom hopes ________ (learn) Russian, but he hasn’t started yet. I C C 

My father stopped________(smoke) because it was bad for his health. C C C 

Please remind me _________ (take) this letter to the Post Office. C C C 

Finally she completed ________ (write) her report. C C C 

Tammy dislikes ___________ (ride) the buses in China. C C I 

I can’t afford _____________ (buy) a new car. C C I 

He forgot ________________ (lock) the door. I C I 

I smell something good __________ (cook) in the oven. C C C 

She begged her husband not _______ (leave) her but he ignored her plea. C C C 

She offered _________ (lend) me her umbrella. C C C 

The doctor is trying to persuade the patient _________ (remain) in the hospital a little longer. C C I 

They finished _________ (paint) the house yesterday. C C C 

You should practice __________ (speak) English every chance you get. C C C 

Many Portland residents resent ________ (pay) high property taxes. C I C 

The man is pretending __________ (be) a millionaire. I I C 

Tom denied __________ (steal) the neighbor’s dog. C C I 

Correct Answers Total 17 17 14 

Incorrect Answers Total 3 3 6 

Total Score (C/20) 85% 85% 70% 

Note. S = Sharon; K = Kathy; M = Mary; C = Correct Answer; I = Incorrect Answer. 
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Appendix E 

PT and POST Verb Types 

Verbs VTGO VTIO VTB 

Admit X   

Prepare  X  

Hear X   

Expect  X  

Hope  X  

Stop X   

Remind  X  

Complete X   

Dislike X   

Afford  X  

Forgot   X 

Smell   X 

Beg  X  

Offer  X  

Persuade  X  

Finish X   

Practice X   

Resent X   

Pretend  X  

Deny X   

 
Note. VTGO = Verbs Taking Gerunds Only; VTIO = Verbs Taking Infinitives Only; VTB = Verbs Taking Both 
(Infinitives & Gerunds). 
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Appendix F 

Post-Study Learning Preference Questionnaire (PSLPQ) 

Questionnaire taken from Vogel et al. (2011) with modifications. 

Please answer the following questions. 
 

1. In your experience, what is the best way to learn grammar in a foreign language? 
 

2. a. When learning grammar in a foreign language classroom, do you prefer having the 
rules explained entirely by the teacher first (deductive method) as opposed to guessing 
how the grammatical pattern works with the help of some guiding questions from the 
teacher (inductive method)? Please explain. 
 
b. Indicate below to what degree you prefer a deductive method. Please choose one of the 
options below. 
 1. No preference 
 2. Small preference 
 3. Moderate preference 
 4. Large preference 
 5. Very large preference 
 

3. a. When learning grammar in a foreign language classroom, do you prefer guessing how 
the grammatical pattern works with the help of some guiding questions from the teacher 
(inductive method) as opposed to having the rules explained entirely by the teacher first 
(deductive method)? Please explain. 
 
b. Indicate below to what degree you prefer an inductive method. Please choose one of 
the options below. 
 1. No preference 
 2. Small preference 
 3. Moderate preference 
 4. Large preference 
 5. Very large preference 
 

4. In your opinion, what, if any, are the advantages or disadvantages of learning 
grammatical rules first before practice?  
 

5. In your opinion, what, if any, are the advantages or disadvantages of practicing patterns 
first before learning the rules? 
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Appendix G 

Participant Description Questionnaire (PDQ) 

Part of the project requires me to give a brief description of yourself, so to protect your privacy, I 
will use a pseudonym instead of your real name. The information I will need from you is the 
following: 
 
1. Gender: 
 
2. Nationality: 
 
3. Age: 
 
4. Formal English education: 
a) Where did you begin to learn English?  
b) What age did you begin to learn English?   
c) How long did you study English?  
d) How did you learn English grammar?  
e) Did you enjoy learning English? 
 
5. Overseas experience: 
a) Where did you travel?  
b) How old were you when you traveled?  
c) How long did you stay abroad?  
d) Was the purpose of your travel for education, vacation, or work?  
e) Were you able to communicate in English in your overseas experience?  
f) did you enjoy your overseas experience? 
 
6. English proficiency test type you have taken: 
a) EIKEN   
b) TOEIC   
c) TOEFL   
d) IELTS   
e) Other (please describe) 
 
7. Your English proficiency test score: 
 
8. When and where did you take the test? 
 


